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At the most basic level, oral language means communicating with other people. But when we talk about oral language development across the curriculum, we do not mean teaching children to speak as much as we mean improving their ability to talk or communicate more effectively. Speech is not usually simply basic communication--it involves thinking, knowledge, and skills. It also requires practice and training [1].
Analysis of methodical literature allowed us to identify the most effective teaching methods and techniques for developing speaking and communication skills of primary school students. 
«Itsy Bitsy Spider» technique based on the use of finger games (finger plays or tickle games) at foreign language lessons in primary school.

Finger games combine words and rhymes with simple actions and movements of the fingers, and contribute to the formation of interactive learning experiences, help develop memory and recall skills. They are quite simple in terms of language, develop a sense of rhythm, characteristic of living English speech and imagination, imagination [2].

Finger play at foreign language lessons constitute staging any rhyming stories, fairy tales with the help of fingers. They seem to reflect the reality of the outside world - objects, animals, people and their activities, natural phenomena.
Example 1: Five Fat Peas
A counting fingerplay especially 

useful in the spring and summer.

Five fat peas in a pea pod pressed 

(children hold hand in a fist) 

One grew, two grew, so did all the rest. 

(put thumb and fingers up one by one) 

They grew and grew 

(raise hand in the air very slowly) 

And did not stop, 

Until one day 

The pod went POP! 

(children clap hands together)

Example 2: Itsy-Bitsy Spider
The itsy-bitsy spider

Climbed up the water spout

Down came the rain

And washed the spider out

Out came the sun

And dried up all the rain

And the itsy-bitsy spider

Climbed up the spout again 
«Itsy Bitsy Spider» technique assumes implementation of the following steps:

1.  Showing the game by the teacher (not to focus on unfamiliar words). The plot demonstrates the movements of the fingers and hands.

2.  Explanation of the meaning of new vocabulary, using an art visualization, gestures, facial expressions, sounds.

3.  Transformation (filling in with new lexical material).

«Repeat-After-Me» technique involves the use of rhymes and chants at foreign language lessons [3]. This technique meets the age and psychological characteristics of children of primary school age. They are easily memorized, have such features as rhythm, sound repeatability. Practicing rifmovok chants and gives children pleasure, and that experienced emotionally positive, remain long in the memory, leaving a mark on the child's mind. Through rhyme easily activated in speech lexical and grammatical structures. 

Rhymes and chants can be phonetic, grammatical and thematic [3; 4]. Phonetic rhymes and chants are designed to practice the correct pronunciation of certain sounds. Thematic rhymes and chants determine its goal as to expand and consolidate vocabulary, as each of them includes a number of lexical units. Grammatical rhymes and chants are very effective because help to remember different features of English grammar in verse.

«Repeat-After-Me» technique assumes implementation of the following steps [3]:

1) Copy the actions (teacher’s instruction: «Copy me»);

2) Join in with some words (teacher’s instruction: «Copy me and say these words: ...»);

3) Join in with all the words (teacher’s instruction: «Let's do it together»);

4) Do it alone (teacher’s instruction: «Now you do it»).

Rhymes at an English language lesson is a means of intensifying and preparing students to work, as being carried out in the form of poems or songs, they help to relieve tension and restraint. Some poems and rhymes educate and form in children moral qualities, culture, behavior, respect for each other, or for people around them, form perseverance in overcoming difficulties.

«Ping Pong» method of dialogical speech training [5] consists in “question-response” interaction between the teacher and a student, or between students.

The units of learning dialogic speech can be dialogical unity, different in structure. The most common ones:

–  question-answer:

Do you live near London? - Oh, yes, in a small country house.

–  question - answer:

Is it your pen? - Why do you ask me?

–  statement- question:

I won’t go to the park. - Why? What will you do?

–  statement - statement:

I’ll go to the library after classes. - And I’ll stay here.

A unit of training a dialogue can be not only a dialogic unity, but also a short sample dialogue consisting of several (2-3) dialogical unities. 

Teaching dialogic speech begins with training response to a replica of the interlocutor. First, the teacher provides stimulating replicas, a variety of them depending on the type of dialogical unities, and students master skills to respond to them [5, p. 43].

T – Do you like to play badminton?

S – Yes, I do.

T – Can you play it well?

S – Yes, I can
«Interviews» method of dialogical speech training suggests that students can conduct interviews on selected topics with various people. It is a good idea that the teacher provides a rubric to students so that they know what type of questions they can ask or what path to follow, but students should prepare their own interview questions. Conducting interviews with people gives students a chance to practice their speaking ability not only in class but also outside and helps them becoming socialized. After interviews, each student can present his or her study to the class. Moreover, students can interview each other and "introduce" his or her partner to the class.
«Repeats, Edits, Authors, Leads» (REAL) is also very helpful for teachers to bear in mind because “REAL” helps to promote empathy with the child’s agenda so that “keeping it REAL” becomes a potentially powerful guide for reflection-in-action [6]. The REAL framework analyses each contribution to an interaction, from adult or child, in the same way, rather than focusing on the teacher strategies (see Table 1). This is more useful when considering conversations with more than one child involved and where the teacher is seeking a ‘basketball’ group discussion rather than a ‘ping-pong’ style one to one conversation. 
Table 1. The “REAL” framework for analysis of classroom discussion

	Progress
	Metaphor for learning
	Speech role of the child or adult
	Criteria

	1
	Acquisition
	Repeats
	Repeats the utterance

	2
	Participation
	Edits
	Reconstructs form and content

	3
	Contribution
	Authors
	Introduces new content

	4
	Framing
	Leads
	Sets a new focus for discussion


«Listen, read and act» technique involves encouraging dialogue speech printed text by listening to the text, or by video clips. 

Printed text is easily dramatized. After reading the text the dialogue between the characters is played. Dialogic speech can be developed on the basis of listened text. Before listening to the text, students are given the task: «Dramatize the text». As a result the dialogue can be played. If the stimulus is a dialogic speech of a watched movie, the result can be a pair/group conversation or a pair/group discussion of the organization of what they saw in.

«Storytelling» teaching method is aimed at improving the efficiency of student activity. English children's literature is so rich and diverse that its study at English language lessons is necessary and useful. Meet the famous works of folk and literary tales of English gives children the opportunity not only to experience the beauty and poetry of language, but also to understand the peculiarities of the national character of the English.

Widespread use of stories on the lessons of a foreign language contributes to the formation of elementary communicative competence of students. The content of the texts of stories enhances active vocabulary of students. Dramatization of stories contribute to the creation of psychological comfort in the classroom. They help relieve the minds of students, to remove the negative emotions, to create a favorable atmosphere of friendly communication in the classroom, which is so necessary in the classroom and the teacher and the learner. 
Students also can tell riddles or jokes. For instance, at the very beginning of each class session, the teacher may call a few students to tell short riddles or jokes as an opening. In this way, not only will the teacher address students’ speaking ability, but also get the attention of the class.
As practice shows, stories or tales are the gracious source of early foreign language education. The story in its turn has an impact on their emotional state: reducing anxiety and negative manifestations, giving food for perception, empathy and communication with their favorite characters, for their own creativity. With a the help of stories the teacher can develop almost all skills and abilities, to teach to anticipate, to talk about the content
In our opinion, the activities discussed above allow primary school students to feel more comfortable and sure when they have to hold a conversation in English and they make the skills more effective in order to get a perfect acquisition of the second language, covering all the skills: listening, speaking, reading and even writing (when asked to do similar activities in written form at home).
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